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Introduction
According to recent studies the current 

prevalence rate for children on the 

autism spectrum stands at about 1 

in 100 which equates to just under 

134,000 children in the UK. This means 

that if you are not already teaching a 

child on the autism spectrum you are 

very likely to do so at some point in 

your career. As such it is important to 

have an awareness of autism spectrum 

disorders and how to implement 

strategies to enable children on the 

spectrum to access all aspects of school 

life and to reach their full potential. 

An autism spectrum disorder (ASD) is a lifelong 
developmental disability that affects the way a 
person communicates and relates to the people 
and world around them. The term spectrum is 
used as, although people with an ASD will share 
three main areas of difficulty, the condition will 
affect them in differing ways. Therefore, the 
support strategies you put into place will vary 
from child to child. The three main areas of 
difficulty are known as the triad of impairments. 
These are the impairment of imagination (also 
know as inflexibility of thought), the impairment 
of communication and the impairment of social 
understanding. In addition, many children on the 
autism spectrum experience some form of sensory 
processing difficulties.

This book describes each of the impairments in 
turn and the suggested strategies which aim to 
support the difficulties experienced. There is of 
course overlap between each of the impairments 
but for the purpose of this book they have been 
split into these broad areas. There are also 
chapters which focus on sensory sensitivities, 
behaviour management and where to go for 
further information or support. As there are more 
males are on the spectrum than females, for ease 
of writing we have used the term “he” when 
referring to a child. It is however accepted that 
readers will be working with females as well as 
males. 

We have worked closely with a number of 
schools who have kindly agreed to share 
their tried and tested resources to bring you a 
collection of tools which will be invaluable in the 
classroom. Each tool has a description of how to 
use it and why it works!

So what is an autism 
spectrum disorder?

Introduction
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No two children on the autism spectrum are the same and 
therefore, each of the resources you use when working with 
them will need to be tailored to meet individual need. It is not 
intended that you print out every resource in this book and 
use each one of them in turn. Rather it is important to pick 
and choose appropriate resources which are relevant and 
address the specific needs of the child. The templates provided 
are intended to be personalised to suit individual characters, 
addressing personalities and strengths wherever possible. 
For example, including favourite TV characters or objects of 
interest will encourage the children to engage with specific 
resources. Moreover, it is important that each resource is age 
appropriate and adapted to match the understanding or ability 
level of each child where necessary. For example, while some 
children will benefit greatly from a timetable with symbols, 
other children will prefer a timetable they are able to write 
themselves. Ensure these individual differences are considered 
when producing resources.

Finally, while it is appreciated that not all strategies 
suggested here will suit every setting it is hoped that the 
ideas presented in this book can be taken away, discussed 
within staff teams and adapted to suit the child and the 
setting they are in.

Individualise resources

Introduction
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The impairment of imagination is also known as 
‘inflexibility of thought’ and can affect people on the 
autism spectrum in a number of different ways.

Social imagination allows us to understand and predict 
other people’s behaviour, make sense of abstract ideas 
and imagine situations outside our immediate daily 
routine.

Therefore,	an	impairment	of	social	imagination	
can	make	it	difficult	to:

 Plan ahead and organise ourselves

 Imagine the future

 Understand other’s thoughts and feelings

  Understand that others may have a different point 

of view

 Understand the concept of danger

 Prepare for change/ accept unexpected changes

 Cope with new and unfamiliar situations

 Generalise concepts

 Problem solve

 Make decisions/ choices

 Transition from one setting/ task to another

This impairment can also involve special interests, 
routines and / or compulsions. Children on the autism 
spectrum may engage in these behaviours as they 
can act as a form of comfort. The routine or ritual is 
a predictable situation in an unpredictable world. As 
such, during times of high anxiety children may engage 
in these behaviours. 

It is important not to confuse this impairment with a lack 
of imagination. For example, children on the autism 
spectrum may well be able to produce fantastical 
stories and can be very creative. The difficulty lies 
specifically in social imagination as outlined above.

The	Impairment	of	Imagination

The importance of structure has long been recognised 
in the world of autism. Structuring an environment plays 
on the strengths of a sense of order and a preference 
for visual organisation which many people on the 
autism spectrum display. Working in this manner can 
make the world a more predictable and accessible 
place, helping the individual to make sense of a 
confusing world. Consequently structure can work to 
aid independence and act as a powerful means of 
reducing anxiety.

The Impairment of Imagination

     Top tips!
	 	Use	timetables	/	schedules	to	help	
the	pupil	predict	what	will	happen	
next,	and	to	inform	him	of	any	
changes	ahead	of	time.

	 	Diaries,	lists	and	symbol	cues	can	
help	a	pupil	organise	himself	and	
carry	out	tasks	independently.

	 	Use	visual	cues	to	support	
understanding.

	 	Allow	structured	time	for	rituals,	
routines	to	be	carried	out,	or	
special	interests	to	be	discussed,	
and	inform	the	pupil	when	this	
time	will	be.

	 	Limit	choices	and	make	them	clear	
to	avoid	confusion.

	 	Help	the	pupil	to	make	links	
between	experiences.

Many of the tools in this chapter focus on 
structuring environments and work tasks. This 
will assist you when addressing the difficulties 
associated with the impairment of imagination.
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Using a daily diary can enable a child to build an 
awareness of time and the world around him. Allowing 
a child to familiarise himself with days of the week, 
months and so on will allow him to begin to understand 
that certain events happen on certain days. For 
example, swimming happens on Wednesdays.

How	to	use:
Work through the diary with the child at the beginning 
of the day, allowing him to circle the relevant parts. 
For example, if it is the 8th April he would circle 8 and 
April.

Calendars are a useful way of showing the passage of 
time. If a child is particularly anxious or excited about a 
future event, discussing these with the aid of a calendar 
can be particularly helpful. They can also illustrate 
when a child will be in school and when he will be on 
holidays and at home, allowing the child to build an 
awareness of school terms and holidays.

How	to	use:	
Fill in the calendar, marking on important events. 
Discuss with the child how he feels about individual 
events and how he can prepare for them. Tick off days 
once they have passed to allow the child to see the 
passing of time.

Arriving at school can be particularly stressful for 
children on the autism spectrum. It is a busy and noisy 
time with no set rules on what to do which can be very 
confusing. This confusion, as well as the potential of 
a difficult transition to school from home, could elicit 
challenging behaviours and therefore it is important 
to prepare a child for class. An effective way of 
overcoming these difficulties is planning the child’s 
arrival into school. 

How	to	use:
Allow the child to engage in activities which will calm 
him and get him ready for school.  For some children 
this may be reading in the library, for others it may be 
burning off energy running around the playground. Use 
a timetable to show the child exactly what he will be 
doing in conjunction with an explanation of why he is 
doing it. See example.

The	Impairment	of	Imagination

Tool	1:	Daily	Diary

Tool	2:	Calendars

Tool	3:	Arrival	routine	timetable
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Use timetables that are appropriate to the child’s level of understanding. Below are a number of different examples 
of timetables which reflect different levels of understanding.

How	to	use:
Attached each item (object/photo/symbol/word) onto the schedule board with Velcro in the order it will be 
occurring through the day. Once each activity has been completed, it is then taken off the timetable and placed 
in the finished box/envelope. In this manner the child will build an awareness of what activities he has completed 
and what he has left to do.

Object of reference 
timetables use 
objects to represent 
each of the 
sessions/activities 
the child will be 
participating in. 
Here we can see 
a ring to represent 
the sensory room, 
a paintbrush for art 
and so on. 

For children who require a more sophisticated schedule or for those who tend to move symbols around, a full 
day written schedule may be more appropriate. This can be an A4 sheet or written in their books. As the child 
progresses through the day he or she can cross through each activity as they are completed with support if 
necessary.  See the example in the resource collection.

For some children 
photograph 
timetables may be 
appropriate. Ensure 
the photographs you 
use match the activity/
session the child will 
be in. For example, 
do not use a photo 
of a blue plate for 
snack if the child will 
ultimately be using a 
yellow plate during 
snacktime. 

Symbol timetables 
offer visual 
support which can 
assist a child’s 
understanding. 

For higher functioning 
children, word 
timetables may be more 
appropriate. These can 
either be typed words 
or the child may like to 
write the words himself. 
As he progresses 
through the day and the 
activity, he will cross off 
each activity once it is 
finished.

The	Impairment	of	Imagination

Tool	4:	Whole	day	timetables	and	schedules
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Using a workstation is an effective method of structuring 
activities. It can provide a quiet space away from 
distractions and can be a useful tool for promoting 
independence. The workstation is clearly structured with 
a start and finish and the child is taught to work from 
left to right. The colour coding in this image assists a 
child’s understanding as the student matches the cards 
on the table to the baskets.

How	to	use:	
Work to be completed is placed into the baskets by the 
teacher. The child completes activity one and places 
it in the finished baskets. He then completes activity 
two and places it in the finished basket. Finally he 
completes activity three and places it in the finished 
basket before receiving a reward, in this instance, 
bubbles. 

Initially children will need support when using these 
workstations but will be able to move towards 
independence as they learn how to use the system. 
Gradually adult support can be withdrawn. 
Additionally, to begin with activities completed in the 
work station will need to be relatively simple (see tool 
6). However, once the child is confident in the use of 
the workstation, more complex tasks can be put into the 
baskets.

This structured system can also be used as the child 
moves through school and increases in independence. 
Writing 1, 2, 3 instructions at the top of the child’s 
exercise book will allow the child to know what 
activities he is expected to complete.

All tasks should be visually clear with resources ready 
and uncluttered, e.g. pieces are in a box secured in 
place with Velcro. Incorporate the student’s interests 
if possible, e.g. a jigsaw puzzle of a favourite TV 
character. These can then be used in the workstation.

How	to	use:	
Practice tasks first with the student noting down those 
which are completed nearly independently / or student 
is motivated by. 

Use a finished box for completed tasks to be placed in. 
As the child masters the task, gradually withdraw adult 
support.

The	Impairment	of	Imagination

Tool	5:	Workstations

Tool	6:	Independent	work	tasks
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Independent work timetables are useful for older or 
higher functioning children. Children who use these 
will have mastered the use of a workstation and are 
completing more complex tasks in their independent 
work time. 

How	to	use:
Give the children timetables which are relevant to their 
level of understanding. The examples here show that 
an adult will check their work at the end of the session. 
Once this is done they are finished.

In order to improve classroom success, creating 
activities which are clearly defined will enable a child to 
complete them independently. Visual supports will aid a 
child’s understanding of how to complete the task. Here 
are a number of examples of structured work activities. 

Tools such as story maps and experiments maps can be 
used for higher functioning children.

Transitions between classes or other events in the 
school day can be difficult for a child on the autism 
spectrum. It is useful to plan these transitions for children 
to help them complete them successfully. The example 
here is of a transition to assembly.

How	to	use:
Use the schedule to prompt the child to complete the 
transition successfully. If the child begins to lose focus 
redirect him back to the schedule. Once a child begins 
to be able to complete the transition successfully, 
gradually reduce adult support. 

NB: It can also be useful to explain to the child why 
we go to assembly. The importance of attending 
assembly may have been lost on a child on the autism 
spectrum.

Carefully consider the way you present tasks to a child. 
Do they immediately make sense?

The images on the right show how teachers can 
organise tasks more effectively to promote success and 
independence. Using visual cues and symbol support 
will further aid understanding.

Filter out irrelevant stimuli, for example, unnecessary 
illustrations on worksheets, to promote successful 
completion of a task.

The	Impairment	of	Imagination

Tool	7:	Independent	work	timetables

Tool	8:	Structured	work	activities

Tool	9:	Task	presentation

Tool	10:	Structure	transitions
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Objects and photos of reference can be used to 
prepare a pupil for a transition. Eventually it is hoped 
the child will make these transitions calmly because 
they know where they are going.

How	to	use:	
In this example, the photo of the communication room 
is given to the child when he needs to transition to 
there. The child carries the photo to the door of the 
communication room where it is matched to the same 
photo on the door. In terms of objects of reference, a 
child will be given an object which signifies the room 
they need to transition to. For example, a paper towel 
from the toilet or a ball from the PE bag. He then 
matches this to the same object or a photo of the same 
object on the door of the room he was transitioning to.

‘Golden time’ or ‘Choose time’ can be another difficult 
time for a child with autism to navigate. Again, 
ensuring these times are structured with limited choice 
boards will enable the child to access the sessions 
more successfully. 

How	to	use:
Allow the child to pick a number of activities from the 
choice board. He then places these on a schedule 
(with adult support if necessary) and completes them 
in succession. Once these are completed he can have 
some ‘down time’.

Playtimes can be very difficult for children on the autism 
spectrum to cope with. The nature of playtime is noisy 
and busy. There are lots of different games to play 
and the time demands sophisticated social interaction. 
As a result, children on the autism spectrum may feel 
overwhelmed and may not know how to behave 
during these times. Structuring these times can help to 
overcome these difficulties.

How	to	use:	
Use a choice board (as shown in the image on the 
right) to enable a child to pick out activities they 
would like to engage in. Limiting choices for those 
who need more support will prevent a child being 
confused by the number of activities on offer and can 
work to reduce anxiety. Use a schedule to prompt 
the child through each activity, letting him know what 
he will do first, second and so on. Use symbols or 
photographs for these according to the child’s level of 
understanding.

The	Impairment	of	Imagination

Tool	11:	Object/photo	of	reference	transition

Tool	12:	Structure	leisure	times:	Playtime	activity	schedule

Tool	13:	Structure	leisure	times:	‘Golden	time’	/	‘Choose	time’	choice	boards
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These charts allow a child to recognise that he will 
be working with a specific adult during certain 
activities. They can reduce anxiety as a child is aware 
of who will be helping them at specific times. They 
are also particularly useful if a child becomes fixated 
or dependent on a particular adult and can work to 
encourage them to work with other adults. 

How	to	use:	
Take photos of appropriate staff members and Velcro 
them onto the “working with” board at the appropriate 
times.

A “jig” is a means of presenting a task in a step by 
step fashion. So for example, rather than asking a child 
simply to ‘wash their hands’ (a complex task), the task 
is broken down into manageable chunks to enable the 
child to complete it successfully. The examples included 
here cover common areas of difficulty: hand washing, 
dressing and toileting. Cut out and laminate as shown 
in the pictures where necessary.

How	to	use:
Create jigs for specific tasks. The child will need adult 
support initially to work through each step of a task. 
As his understanding increases, adult support can 
gradually be withdrawn and the child can use the jig 
independently to complete the activity. Once the child 
has mastered the task the jig can be removed.

Transitioning from school to home is another area 
where potential problems can arise. This is particularly 
evident when a child goes home to different addresses 
throughout the week. In order to reduce confusion 
and anxiety, a visual home chart can inform a child of 
what they are doing. It also works to reduce constant 
questioning as you can refer the child to the chart.

How	to	use:
Ask parents at the beginning of the week who the child 
will be going home with on each afternoon. Transfer 
this information to the home chart and talk the child 
through it day by day to reassure him.

The	Impairment	of	Imagination

Tool	14:	Working	with	charts

Tool	15:	Weekly	home	charts

Tool	16:	Jigs
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Colour coded work sets can aid independent organisation. 
Use a Filofax or similar personal organiser with coloured 
dividers. Each colour will represent an individual subject. 
Each section will contain what equipment is needed for that 
particular subject. For example, red is maths. In the maths 
section are pictures of a ruler, pencil, protractor and so on. 
Setting out the equipment needed will enable to the child to 
prepare themselves effectively for each lesson and reduce 
the incidence of forgotten items!

Colour coding all equipment will also aid independent 
organisation. As can be seen in the picture, the exercise 
book for maths is red, as is the pencil. The ruler and 
calculator have red stickers on them, indicating they are for 
use in maths. Extending this colour coding to school maps 
and time tables also assists this. Again, adult support will be 
needed when teaching the child how to use these systems 
but this can be withdrawn over time.

NB: These personal organisers can also be used to aid 
independence during activities the child finds difficult. For 
example, if the child has difficulty dressing himself, visual 
support can be placed in the personal organiser which he 
can refer to when he needs to.

Completing homework can be a difficult task for 
children on the autism spectrum as learning can 
become context dependent. Therefore transferring skills 
learnt in school to home can be hard. Improve the 
students’ opportunities for success with homework by 
creating structured activities (see Tool 8) and using a 
homework checklist.

How	to	use:		
Complete the homework checklist with the student in 
school, ensuring you fill out items he needs to remember 
for the following day, for example, apron or PE kit. 
Explain the use of the checklists to parents so they can 
check the child has completed their homework and tick 
it off with the child. The checklists can also be used as 
a means of communicating with parents. For example, 
there may be a letter in the child’s book bag or planner 
that needs to be read.

Providing children with personal files with all the 
equipment (timetables, working for charts) needed 
throughout the school day will allow a child to move 
more independently around school. Introducing 
children to organisation systems such as this one will 
enable them to be able to begin to organise themselves 
and prepare them for later study.

The	Impairment	of	Imagination

Tool	17:	Personal	organisation:	Colour	code	work	sets

Tool	18:	Personal	organisation:	Pupil	files

Tool	19:	Personal	organisation:	Homework	checklist
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Prompt cards are useful when facilitating 
independence. As you will see from the example, the 
cards contain information about common problems 
the child may come across throughout the day. The 
written instructions inform the child what to do in a 
particular situation. The cards can work to reduce 
a child’s anxiety and inform them of how to behave 
appropriately.

How	to	use:	
Adapt the prompt cards given in the template so that 
they are specific to the child. Create any additional 
prompt cards for specific situations the child is likely 
to come across. Allow the child to keep the cards 
with them at all times (in their personal organiser if 
appropriate) Teach the child to use the cards as a 
means of informing them of what to do in a given 
situation. Review the use of the cards regularly.

Deal cards work in a similar way to First/Then boards 
and can be used for higher functioning children. 
Deal cards show the pupil an activity or sequence of 
activities and then a reward. 

How	to	use:	
Place activities to be completed on the left side of the 
deal board. Place the reward on the right side. As the 
child completes the activities remove the symbols in 
turn. Once all are completed the child can receive his 
reward.

‘First’ and ‘Then’ boards are a further means of 
structuring a child’s day.  They provide the child with 
information on what they will be doing (a work activity) 
and what that will be followed by (a reward).

How	to	use:
Stick on a work activity using Velcro in the ‘First’ box 
and then stick on a reward using Velcro in the ‘Then’ 
box. Explain this to the child using the board as a 
visual support. For example, “Ben, look. First writing, 
then train.”

The	Impairment	of	Imagination

Tool	20:	Prompt	cards

Tool	21:	First/Then	boards

Tool	22:	Deal	cards
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It is important to ensure children are specifically 
aware of what is expected of them and how 
long they are expected to work or play for as is 
demonstrated in the picture. 

Use a sand timer as an additional visual support 
to allow the child to see when the time is up for a 
given activity. 

The	Impairment	of	Imagination

Tool	23:	Use	of	timers

     Top tip!
Put a label on one end of the sand timer as 
is shown in the picture so you know if it has 
been turned back over when your back was 
turned!!!!

Working in this manner can also assist difficult 
transition times such as moving on from a 
preferred activity.
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The Impairment of Communication
People on the autism spectrum have a wide range of 
communicative ability. Some children you work with 
may use language competently, others may be non 
verbal. For some children communication may be 
factual and only used functionally in terms of having 
needs met, rather than socially in a conversation. 
A child on the autism spectrum may not realise the 
importance of communicating their needs and therefore 
will need to be taught how to do so explicitly.

An impairment of communication covers difficulties with 
both verbal and non-verbal communication. Difficulties 
with verbal communication may result in a child with 
autism having a very literal understanding of language 
and they may find turn taking in conversation difficult. 
Conversation may be repetitive and based purely on 
a child’s own special interests and not adapted to the 
social context they are in. They may use language 
competently but not necessarily comprehend it and may 
have difficulty understanding jokes and sarcasm. Some 
children may use echolalia (repeating other people’s 
words) to communicate. A person on the autism 
spectrum may also have difficulties in understanding 
and using tone, pitch, volume and intonation correctly. 
Additionally, they may have difficulties in processing 
spoken language. A person on the autism spectrum 
can take up to ten seconds to process an instruction 
or comment. As such it is essential to support 
communication with visual cues to assist understanding. 

Difficulties with non-verbal communication include 
‘reading’ or interpreting facial expressions and body 
language and using eye contact correctly.

     Top tips!
	 	Provide	a	means	to	communicate	
in	all	situations.

	 	Use	language	that	is	clear,	
precise	and	concrete.

	 	Use	less	language	–	keep	it	
simple	and	specific.

	 	Say	what	you	mean	and	mean	
what	you	say.

	 	Give	time	for	processing	
instructions	or	comments.	

	 	Attract	attention	–	begin	with	the	
child’s	name	then	follow	through	
with	the	request	/	information.

	 	Don’t	use	metaphors	or	sarcasm.

	 	Present	information	visually.

	 	Use	positive	directive	language	
–	say	“hands	still”	rather	than	
“no	hitting”	or	“write	on	paper”	
rather	than	“don’t	write	on	the	
wall”.

The	Impairment	of	Communication

The following tools provide you 
with opportunities to improve 
both your communication with a 
child on the autism spectrum and 
their communication with others.
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Tool	1:	Support	pupil	communication:	Playground	communication	boards

Playground communication boards allow children to 
indicate their desires to staff. They can also support 
staff communication. 

How	to	use: 
Refer the child to the communication board. The child 
can then indicate whether he would like to engage in 
particular activities or whether he has a particular need 
for something, for example, the toilet or a drink.

Ensure playground communication boards also have 
‘rest’ activities like reading a book or time out as well 
as typical playground activities.

Tool	2:	Support	pupil	communication:	Alone	cards

Alone cards allow a child to communicate to adults if 
he needs some ‘downtime’ within class. The child can 
show the card to an adult and the adult must respect 
this communication where appropriate.

How	to	use: 
Insert appropriate pictures above the text to represent 
different moods. You may find it appropriate to use 
photograps of the child or a favourite character. Place 
templates back to back and laminate to make a double 
sided card. Teach the child how to use the cards by 
explaining that when he needs some down time he 
should hand a card to the teacher. If appropriate, the 
alone cards can also be used to give to peers when a 
child is feeling anxious and does not want to talk.

Tool	3:	Support	pupil	communication:	Independent	working	cards

Independent working cards allow children to 
communicate their understanding of a task. This is a 
double sided card which on one side reads “ok” and 
the other reads “help”. They are particularly useful for 
children who do not want to be singled out as they 
are unobtrusive and discreet. In addition, they work to 
promote independence as they allow an adult to check 
on a child’s progress without constantly returning to the 
table and asking the child how they are getting on. 

How	to	use: 
Teach the child to place the card on the desk on 
whichever side corresponds to how they are feeling. 
So for example, if the child is managing an activity 
independently he places the card on his desk with the 
“ok” side facing up. 

NB: These cards can only be used once a child has an 
understanding of whether he is coping with an activity.

The	Impairment	of	Communication
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Tool	4:	Support	pupil	communication:	Traffic	light	systems

Traffic light systems work in a similar way to independent 
working cards. They offer children a means of communicating 
to adults how they are coping with work. Green means “ok”, 
amber means “I’m unsure” and red means “help”.

How	to	use:	
Children will need to be taught explicitly what the colours mean. 
There	are	a	number	of	different	systems	that	
can	be	used:
1) The “traffic light” template
2) Green, amber and yellow cards
3) Green, amber and yellow coloured pencils. 
Pick the system that is appropriate for the child you are working 
with. When using the template, the child places the arrow on 
the corresponding colour for how he is feeling (use the arrow 
from the Tool Kit on page 119). With the cards he will place 
the corresponding card on his desk. With the coloured pencils 
he will draw a line with the corresponding coloured pencil on 
a designated piece of paper to indicate how he is feeling. The 
coloured pencil system is particularly useful for children who do 
not want to be singled out from their peers as being ‘different’.

Tool	5:	Support	pupil	communication:	Hurt	boards

Hurt boards allow a child to inform an adult of what 
body part is hurting. When a child is in pain it can 
be a very anxious time for both the child and the adult 
tending to them. The anxiety the child is feeling may 
make it harder for the child to communicate using 
words. Therefore, encouraging a child to use a hurt 
board can be an effective tool.

How	to	use:
Ensure the choice you offer the child is relevant to their 
understanding. The choice board template is very large 
and this may be too overwhelming for some children. 
In which case it may be advisable to reduce the choice 
on offer. For example, you may be aware that a child 
has hurt their leg or foot. In which case only offer the 
leg and foot related symbols.

Tool	6:	Support	pupil	communication:	Feelings	boards

Feelings boards allow a child to communicate how 
they are feeling  to others. They are particularly useful 
when discussing incidents that have occurred.

How	to	use:
Encourage the child to point to or verbalise the emotion 
which is relevant to him at the time using the board as 
a visual support. Use the boards in conjunction with 
emotions books (see social understanding chapter) 
when teaching to enable the child to increase their 
understanding of emotions.

The	Impairment	of	Communication
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Tool	7:	Support	pupil	communication:	I	want	boards

It is important to provide a child with a method of 
communicating their desires in all situations. One way 
of doing this is by using “I want” boards. These allow 
the child to communicate to the teacher what they need 
or want.

How	to	use:	
Create a choice board with a number of differing 
activities or objects such as toilet, music, drink and so 
on. Ask the child “what do you want?” Initially when 
the child responds ensure you deliver what they have 
requested. Once the child has mastered the use of the 
“I want” board, limits can be gradually introduced. 
For example, you need to wait for the swing until 
break time or “the train is broken, we need to choose 
something else to play with”. Try to introduce just one 
limit at a time to prevent distressing the child. 

Tool	8:	Support	pupil	communication:	Pupil	evaluations

Pupil evaluations allow children to communicate their 
thoughts and feelings about their work and their day at 
school. 

How	to	use:	
After an activity or at the end of the day, give the 
evaluations to the child for him to complete, giving 
adult support where necessary. Where appropriate, 
discuss with the child why he thought things went 
well and why he thought things went badly. Discuss 
opportunities to improve areas of difficulties. Ensure you 
reiterate to the child the achievements he has made 
today even if it has been a “bad” day, to ensure self 
esteem is kept high.

Tool	9:	Support	pupil	communication:	Communication	aids

Consider using functional communication aids such as 
the Picture Exchange Communication System (PECS) 
which is a tried and tested approach that uses pictures 
to develop communication skills. The system teaches 
children to initiate spontaneous communication and 
allows them to express their wants or needs.  For 
example, “I want bubbles” or “I want grapes”. It is a 
very useful tool for supporting communication and it is 
backed by research. To find out more about the PECS 
approach visit www.pecs.com	

The	Impairment	of	Communication
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Tool	10:	Support	adult	communication:	Symbol	sequences

Using visuals to support your communication can assist 
children’s understanding when processing spoken 
language. Symbol sequences can be used for times the 
child find particularly difficult. These can help a child to 
complete tasks more independently rather than relying 
on adult’s constantly telling a child how to complete 
certain activities.  

How	to	use:	
Create sequences of difficult transitions for example, 
the morning routine, transitioning from lunch to lessons 
and so on. Support the child through the transitions 
and introduce the sequence cards. As the child 
becomes more confident using the sequence symbols 
slowly withdraw adult support until the child is able to 
complete tasks or transitions independently.

Tool	11:	Support	adult	communication:	Symbol	supported	instructions

Verbal instructions can be difficult for a child on the 
autism spectrum to process. This is due to the length of 
time it can take for a child to process individual words. 
Rather than using lengthy and wordy explanations of a 
task, consider using succinct and precise instructions. 
In order to promote further success and independence 
with tasks, use visual supports when delivering 
instructions. Where appropriate, encourage children 
to take notes when a teacher is delivering verbal 
instructions.

How	to	use:	
Ensure children are given a written or symbol supported 
copy of any activities you ask the class to complete. 
For children who are taking notes, use adult support 
initially to help the child record the main points of the 
verbal instructions. As the child begins to master this, 
gradually reduce adult support.

The	Impairment	of	Communication
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Tool	12:	Portable	communication	symbols

Portable or keychain communication symbols allow 
staff to easily access visual supports. Symbols carried 
on a portable keychain can be attached to the hip via 
a belt loop. The keyring might contain popular symbols 
such as “stop”, “wait”, “listen”, “toilet” and “finished”.

How	to	use:	
Ensure the symbols are easily accessible by attaching 
the keychain to a belt loop or other piece of clothing. 
Use the symbols to support children who require regular 
visual support to process spoken communication. For 
example, when out on a school trip and you are asking 
a child if he needs to visit the toilet, the toilet symbol 
can be shown to assist a child’s understanding.

The portable / keychain communication systems can 
also be used for a child who may wish to support his 
own communication. For example, during periods of 
high anxiety it may be more effective for a child to use 
a picture of a toilet or a drink rather than requesting it 
verbally.

Tool	13:	‘My	turn’	cards

‘My turn’ cards can be used to support a child’s 
understanding both during conversation and games. 
Conversation can be a challenging time for child 
on the autism spectrum. They may for example, find 
it hard to allow space for other people to speak 
when talking about their favourite subject. Using 
turn taking cards can help to inform the child about 
the rules of conversation and allow them to develop 
an understanding of appropriate behaviour during 
conversation.

How	to	use:	
Begin with discussing topics which interest the child, 
for example their special interest. Explain that whoever 
is holding the ‘my turn’ card can talk; those who 
are not holding it need to be quiet and listen to the 
person talking. Initially work with one child and one 
adult using short bursts of conversation, rewarding 
the child when he uses the cards correctly. Once the 
child is able to turn-take in conversations with one 
adult, introduce other adults and children into the 
conversation. Once this has been mastered, move 
onto other topics to expand the child’s conversational 
repertoire.

The	Impairment	of	Communication
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Tool	14:	Appropriate	voice	level	boards

Appropriate voice level boards are useful for 
children who speak in either very loud or very quiet 
voices. They explain what is appropriate in differing 
environment in a very visual and easy to read format. 

How	to	use:	
Introduce the boards in combination with a Social 
Story™ (see social understanding chapter) explaining 
why it is important to use different volumes in different 
situations. Every time the child uses an inappropriate 
voice volume refer him to the voice board. For 
example, if he is shouting in class, point to the 
classroom section and say “Look, we are in class, we 
need to use a quiet voice.” Reward the child when he 
uses an appropriate volume.

Tool	15:	Change	symbols

It is essential that we clearly communicate to a child on 
the autism spectrum that a change is about to happen.

There	are	a	number	of	ways	to	do	this:
1) Using a cross
2) Using a change symbol
3) Using a unknown symbol
How	to	use:

When a preferred item or activity is not available we 
must ensure that the corresponding symbol is either 
removed from the choice board or that a cross is 
placed over it. When an activity has been cancelled 
use the appropriate ‘change symbol’ to communicate 
this via the board. Try to pre-warn a child of any 
changes to reduce anxiety.

In order to allow a child to develop coping skills for 
dealing with change, build in opportunities to the 
timetable for him to experience this. For example, when 
offering activities to play with during wet play, place 
a cross over an item the child likes. (Ensure it is not his 
most preferred item as this could cause undue distress.) 
Explain that the toy is broken but will be fixed tomorrow 
so today he needs to choose something different. Once 
the child has become used to the ‘change symbol’ it 
can be used for more significant changes, for example, 
a change to the daily timetable or the cancellation of a 
scheduled trip.

The	Impairment	of	Communication
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Tool	16:	Use	visual	support	around	the	school

A school can be a very daunting place for a child on 
the autism spectrum as it is by nature very busy and 
noisy with many multifunctional rooms. For example, 
the school hall may be used for assemblies, lunch, PE 
and so on. Therefore, in order for a child to navigate 
around the school as independently as possible, use 
visual supports to assist a child’s understanding of the 
world around him, labelling rooms clearly.

Ensure there are visual reminders of important school 
rules such as “walk on the right hand side of the 
corridor” or “walk quietly” which will support the 
teacher’s communications.

How	to	use:		
Label all rooms clearly to communicate their functions. 
When rooms have multi functions ensure it is clearly 
marked as to what the room is being used for in a 
particular session. If the child is struggling to grasp 
the concept of a multifunctional room consider using a 
social story™ to explain.

An extension of using visual support around the 
school comes in the form of access boards. These 
communicate to a child if a room or area is accessible 
to him.

How	to	use:	
These are double sided boards. Place the relevant 
templates back to back and laminate. Attach to the 
door of the room in question using Velcro. When a 
child is allowed to enter a room freely, the library for 
example, place the side up which says “Library open”. 
When he is not allowed access, turn the board over to 
the closed side.

Tool	18:	Non	verbal	communication	activities

Build up a child’s understanding of non-verbal 
communication using practical activities. The example 
here teaches about body language.

How	to	use:	
Cut out and laminate each of the bubbles. Ask the 
child to sort into bad and good body language. 
Role play using different kinds of body language and 
explore what each of these mean and how to react 
appropriately to them.

Tool	17:	Access	boards

The	Impairment	of	Communication
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Tool	19:	Information	sharing:	Autism	card

This card is a useful tool for sharing information with 
other staff members who do not regularly work with a 
particular child on the autism spectrum. It explains what 
autism is and what is expected of the child.

How	to	use:	
Place a photo of the child on the blank side of the 
card. Add to the text on the left hand side any specific 
information about the individual child, for example, 
sensory sensitivities. If appropriate, the child carries this 
with them and hands to teachers or other members of 
staff as appropriate. If not, these can be passed from 
teacher to teacher. These are particularly useful for 
supply teachers or in secondary schools where a child 
moves regularly from teacher to teacher.

Pupil profiles act as a means of sharing information 
about specific children throughout a staff team. It 
includes information about how the features of autism 
affect that child as an individual.

How	to	use:	
Complete with at least two members of staff who know 
the child well. Circulate to staff as appropriate.

Tool	21:	Information	sharing:	Introduction	maps

Introduction maps are another example of information 
sharing. These are particularly useful when children are 
in transition from different settings.

How	to	use:	
Complete with at least two members of staff who know 
the child well. Circulate to staff as appropriate.

Tool	20:	Information	sharing:	Pupil	profiles

Tool	22:	Information	sharing:	Home-school	books

It is important to keep parents informed of the child’s 
progression throughout the day. The use of a home-
school book allows you to do this as well as to receive 
information from home which may indicate clues to 
behaviour. For example, has the child slept well? Is his 
favourite toy broken?

How	to	use:
Choose a template which suits your setting or create 
you own and send home with the child every night. 
Ensure you include positive contributions, however 
small as well as negative points.

The	Impairment	of	Communication
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An impairment of social understanding can make it 
difficult for a child on the autism spectrum to understand 
unwritten social rules, understand others’ feelings 
and emotions, initiate and maintain interactions, and 
to form friendships. As a result, the interactions of a 
child with autism may seem over-formal, egocentric 
or inappropriate. Again, there is wide ranging ability 
in terms of social understanding in children on the 
autism spectrum. Some children may see interactions 
with others purely as a means of having their needs 
met and may lack motivation to interact, preferring 
to focus on a repetitive activity or obsession. Other 
children, particularly those with Asperger syndrome, 
may have the desire to interact with others but as they 
do not understand social rules, may lack the skills to 
do so effectively. Children on the autism spectrum 
may also have difficulties in knowing how to respond 
appropriately to new or unfamiliar social situations for 
example, when a supply teacher takes a class due to the 
regular teacher being absent.

Many children with autism may need help in developing 
an interest in, and understanding of, social interaction. 

Social	Understanding

Social Understanding

     Top tips!
	 	Use	Social	Stories™

	 	Foster	understanding	among	a	
child’s	peer	group

	 	Promote	interaction	with	a	child’s	
peer	group	through	strategies	like	
Circle	of	Friends	(see	references)

	 	Encourage	recognition	of	a	child’s	
own	emotions

	 	Encourage	recognition	of	another’s	
needs:	e.g.	collecting	lunch	for	self	
and	one	other	person.

	 	Use	turn-taking	games	and	mutual	
help	activities	to	encourage	
interdependency.	Use	a	task	which	
is	an	area	of	strength	and	interest	
for	the	pupil.

	 	Develop	social	skills	groups

The following tools will help 
you when attempting to address 
social understanding difficulties.
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Tool	1:	Social	Stories™

Social Stories™ were developed by Carol Gray in 
1991 to assist individuals with autism to develop 
greater social understanding. A Social Story™ is a 
short description of a particular situation, event or 
activity, which includes specific information about 
what to expect in that situation and why. They can 
provide an individual with some idea of how others 
might respond in a particular situation and therefore 
provide a framework for appropriate behaviour. 
Social Stories™ also enable others to see things from 
the perspective of the individual with autism and why 
the person may appear to respond or behave in a 
particular way.
For further information on Social Stories™ visit  
www.thegraycenter.org

Tool	2:	Teaching	social	rules	explicitly

Lessons such as PSHE are useful times for teaching 
social rules. Consider developing social skills groups 
with in-built social skills programmes such as Social 
Eyes (see further information chapter) which look at 
acceptable behaviour in and outside of school.

How	to	use:	
Devise social skills groups which include children of the 
same ability to cover topic areas. Address topics which 
are relevant to the children in the group using scenarios 
they can relate to.

Tool	3:	Teach	school	rules	

Having clearly defined school rules will enable a 
child to build an understanding of what is socially 
acceptable within the school environment. Remember, 
due to the difficulties with social understanding 
associated with autism, children on the autism spectrum 
may not know what acceptable behaviour in school is. 
These will need to be taught explicitly.

How	to	use:
Present rules in a format which the child is able 
to access (written, symbol supported and so on). 
Work through each of the school rules with the child 
explaining their relevance and importance. Examples 
included here are general school rules, and dinner 
rules.

Social	Understanding
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Tool	4:	Jobs	boards

Giving children jobs to do can help increase a child’s 
social awareness. By carrying out specific jobs they will 
learn they can play a valuable part in a group and can 
come to recognise the needs of others. Using jobs as 
a tool for increasing social awareness also encourages 
interdependency.  Children can begin to realise that 
other individuals can help us meet our goals.

How	to	use:	
Develop jobs boards or rotas which are specific to 
your setting. Choose children to complete jobs for that 
day or that week. Reward those children who have 
completed their jobs to the best of their ability. 

Tool	5:	Conversation	cue	cards

Due to the difficulties associated with social understanding, 
children on the autism spectrum may find it difficult to 
initiate conversations with their peers or the adults which 
surround them. A child is able to use conversation cue 
cards to prompt them to initiate conversations.

How	to	use:	
Devise some conversation starters around the topics the 
child is interested in. Practice using them with the child and 
role play some conversations with an adult. Move onto 
starting conversations with appropriate peers using adult 
support initially. As the child becomes more confident, 
slowly withdraw adult support to increase independence.

Tool	6:	Appropriate	topics	of	conversation	cards

Some children on the autism spectrum may have 
developed skills to initiate and maintain conversations 
but may lack the social understanding to decide 
on appropriate topics of conversation. Using an 
‘appropriate topics of conversation’ card can indicate 
what is appropriate and what is not appropriate in 
certain situations.

How	to	use:	
Focus on appropriate topics which the child is interested 
in. Teach the child which topics are ok to discuss at school 
and which are not. When the child uses appropriate 
topics in conversation, reward him. If however, he covers 
inappropriate topics, refer him back to the topics card and 
redirect him to an appropriate topic.

NB:	Remember this tool is context dependent. It is 
important that the child realises that there will be 
times when it is appropriate to talk about certain 
‘inappropriate’ topics. For example, it may be 
acceptable to discuss bodily functions with a doctor but 
perhaps not with a teacher.

Social	Understanding

What is your 
favourite TV 

show?

What 
hobbies do 
you have? What bands 

do you like?

Have you seen 
any good films 

recently?

What did 
you do at the 

weekend?

What class 
are you in?

Are you going 
on holiday?

What is your 
favourite 

food?

Do you have 
any pets?

Do you have 
any brothers 
or sisters?
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Tool	7:	Encourage	questioning	during	social	interactions

During times of social interaction, for example, 
snacktime, lunchtime or show and tell sessions, 
encourage peers to question each other. This will help 
to build up a catalogue of questions children can ask 
each other and will further build conversation skills.

How	to	use:
Develop a question bank and encourage children to 
ask each other questions during specific times. Use 
a format that is appropriate to each child’s level of 
understanding. The examples here suggest questions 
for snacktime.

Tool	8:	Repetitive	question	board

Repetitive questioning can be very common in children 
with autism. There are a number of strategies which 
can be used to address this.

These	include:
1) Using a wait card
2) Using a quiet card
3) Using a finish card 
4) Using a repetitive question board.
In each instance you will need to explain to the 
child when it is appropriate for him to ask questions. 
Question time can also be built into a children’s 
timetable if necessary. If the child is questioning at an 
inappropriate time then hand over one of the cards 
(whichever system is appropriate).

The repetitive question board takes these systems one 
step further. It offers the child the opportunity to ask 
the question a finite amount of times and then he must 
move on. In the example below it is decided that the 
child is allowed to ask three times before he is moved 
on. The number of times a child is allowed to ask a 
question needs to be agreed on an individual basis.

How	to	use:

Explain to the child that he is allowed to ask a question 
a three times. After this explain that the question will not 
be answered anymore and he will need to be quiet or 
ask a new question. Increase the number of questions 
a child can ask by using the tools above. Every time 
the child asks the question, staff place a cross on the 
corresponding box on the board (use the crosses from 
the Tool Kit on page 119). Once all three crosses are 
on the board staff will no longer answer the question 
and the child will be redirected back on task. Support 
children through this time using motivating activities.

Social	Understanding
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Tool	9:	Friendship	charts

Friendship charts are a useful tool when encouraging 
children to play together at playtimes and to engage 
in a variety of activities. This tool is useful for all the 
children in the class to get involved at playtime - not just 
those with autism.

How	to	use:	
Staff choose a friendship monitor. The friendship 
monitor is allowed to pick two activities which will be 
used at playtime. It is the job of the friendship monitor 
to make sure that everyone who wants to be included 
in a game at playtime or lunchtime takes part. (Staff 
must ensure friendship monitors are not forcing other 
children to play games they don’t want to!) When a 
child is chosen as the friendship monitor they are able 
to wear a friendship monitor badge and receive a 
sticker on the reward chart once they have done so. 
When they have been the friendship monitor 5 times 
they receive a prize/reward.

Tool	10:	Emotion	books

Emotion books are a means of exploring emotions 
and encouraging children to recognise and react 
appropriately to their own emotions. 

How	to	use:	
Create emotions books as per the template for each 
of the emotions you need to address; happy, sad, 
excited, angry and so on. Begin with positive emotions 
moving on to more complex emotions once the child 
has mastered the use of the emotions books. 
Work through the book with the child taking time to 
discuss each page. The most important pages in each 
of the books are the appropriate/inappropriate ways 
to behave and these will need to be covered in detail. 
Consider role playing the behaviours with the children, 
encouraging them to recognise inappropriate and 
appropriate behaviours. Once an emotion has been 
understood, move on to another but keep revisiting all 
the emotions you have worked on to ensure continued 
understanding.

Social	Understanding
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Tool	11:	Emotion	scales

Emotion scales are another method which aid 
emotional recognition. It is important when dealing 
with emotions such as anger, which can often lead to 
an outburst, that a child learns how to recognise and 
respond to his escalating anger appropriately. This may 
involve removing himself from the classroom to calm 
down or using a relaxing box.

Teaching a child how emotions can escalate from calm 
to angry is essential. However, for a child on the autism 
spectrum, distinguishing between “ok” and “annoyed” 
may be difficult as they are very abstract terms. We 
need to make them meaningful and related to the child 
we are working with. This is achieved by matching the 
emotion with how their body looks and acts in each of 
those emotions. For example, when a child is annoyed 
his hands are in a fist and he frowns.  

How	to	use:	
Use the escalating anger scale and the arrows from 
the Tool Kit on page 119. Observe the child and 
determine how he acts in each of the emotional states. 
Work through the worksheets and discuss with the 
child how he acts when he is in each of the emotional 
states and help him to recognise it. For example, “look 
John, your hands are relaxed and you are humming. 
You are calm”. In order to reduce outbursts, teach the 
child that when he reaches a certain level, for example 
the annoyed level, he needs to use strategies to calm 
himself down.

Tool	12:	Break	cards

Break cards are used when a child is feeling 
overwhelmed and needs a break from the session he 
is in.

How	to	use:	
In conjunction with recognising escalating anger/
excitement, teach the child that when he reaches a 
certain level (e.g. ‘annoyed’) he needs to take a break. 
The child may use a finite number of break cards 
throughout the day. The number he can use should 
be decided in advance by staff. When he uses a 
break card he must be allowed to leave the classroom 
immediately. Teachers should reward the child for using 
his break cards effectively. Initially staff will need to 
support the child and teach him when to use a break 
card. Once the child has mastered the use of the break 
cards, adult support can gradually be withdrawn to 
promote independence.

Social	Understanding
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Processing sensory information gives us feedback about the environment and ourselves. It allows us to make sense 
of the world around us and how to respond to it. Many people on the autism spectrum experience some kind of 
sensory sensitivity or sensory processing difference. 

We all know about the five senses (touch, taste, sight, smell and hearing) however there are another two sensory 
systems we need to be aware of: the proprioceptive system and the vestibular system. The following chart will 
enable you to understand the functions of these systems.

System Location Function

Tactile	(Touch) Skin Helps us to assess the environment we are in and enables us to react 
accordingly. It relates to touch, type of pressure, level of pain and 
distinguishing temperature.

Visual	(Sight) Retina of eye Helps us to define objects, people, colours, contrast and spatial 
boundaries

Auditory	(Hearing) Inner ear Informs us about sounds in the environment

Gustatory	(Taste) Chemical receptors in 
tongue

Informs us about different tastes – sweet, sour, bitter, salty, spicy. Can 
result in restricted diets as taste buds are extra sensitive.

Olfactory	(smell) Chemical receptors in 
nose

Informs us about smells in our immediate environment.

Proprioceptive	
(body	awareness)

Muscles and joints Informs us where our bodies are in space and how they are moving.

Vestibular	
(balance)

Inner ear Provides information on where our body is in space, its speed, 
direction and movement. It is fundamental in helping us to keep our 
balance and posture.

Sensory	sensitivities	can	be	broken	down	into	two	main	areas:	

Hypersensitivity	(High	sensitivity): This is where too much sensory stimulation occurs and the 
individual can become aversive.

Hyposensitivity	(Low	sensitivity): This is where too little sensory stimulation occurs and the person 
becomes sensory seeking.

Sensory sensitivities can vary greatly between individuals. It is important to develop an understanding of an	
individual’s responses to sensory stimulation and offer strategies to address their sensory sensitivity/difficulties. In 
addition, as a child can fluctuate between hyper- and hyposensitivity, it is important to consider this when attempting 
to address sensory processing difficulties. The following resources will assist you when doing so and are aimed at 
helping you to identify possible sensory sensitivities.  However, it is important to note it is always useful to obtain a 
full sensory assessment from a professional such as an Occupational Therapist.

Sensory	Sensitivities

Sensory Sensitivities
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Tool	1:	Behaviour	indicators

The following are suggestions of differences / difficulties an individual on the autism spectrum may experience as 
a result of sensory sensitivities. They are aimed at helping you to identify the possible functions of behaviours. This 
list is not comprehensive, rather it is just a few examples to illustrate some behaviours which may arise as a result of 
sensory sensitivities.

Sensory	Sensitivities
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System Example	of	hypersensitive	behaviour Examples	of	hyposensitive	behaviour

Tactile •  Touch can be painful  and uncomfortable and 
some children may withdraw from aspects 
of touch. This can have a profound effect on 
relationships.

•  Only tolerates certain materials for clothing
•  Dislike of having anything on hands or feet

•  Holds others tightly
•  Has high pain threshold (pain/temperature)
•  Self harming
•  Enjoys heavy objects on top of them
•  Prefers tight clothing

Visual •  Distorted vision occurs, objects and bright lights 
can jump around

•  Fragmentation of images, as a consequence of 
too many sources of visual stimuli

•   Focussing on particular details (sand grains) can 
be more pleasurable than looking at something 
as a whole

•   Distracted by certain lighting

•  May see things darker, lose features and lines
•  May concentrate on peripheral vision as central 

vision in blurred
•  Conversely, some say that a main object is 

magnified and things on the periphery are 
blurred

•  Poor depth perceptions – problems with 
catching or throwing

•  Flapping near eyes

Auditory •  Volume of noise can be magnified and 
surrounding sounds distorted and muddled

•  Inability to cut out particular sounds – difficulties 
concentrating

•  May have a lower hearing threshold which 
makes an individual particularly sensitive to 
auditory stimuli – hearing conversations in the 
distance.

•  Fingers in ears

•  May not acknowledge particular sounds
•  Enjoys crowded noisy places
•  Bangs doors and objects
•  Makes own noise e.g. humming

Gustatory •  Some flavours and foods are too strong and 
overpowering

•  Certain textures also cause discomfort, some 
children will only eat smooth foods such as 
mashed potatoes or ice cream

•  Only eats bland foods

•  Preference for strong flavours – like very spicy 
foods

•  Eats everything e.g. grass, soil, materials. This 
is known as Pica

Olfactory •  Aversion to particular smells
•  Smells can be intensified and overpowering
•  Toileting problems
•  Dislike of individuals with distinctive perfumes or 

shampoos

•  Smells objects
•  May have no sense of smell and fail to notice 

extreme odours
•  May lick objects

Proprioceptive •  Dislikes close proximity of others
•  Has difficulty with fine motor skills and 

manipulating small objects
•  Moves whole body to look at objects

•  Proximity – stands too close to others not 
knowing about personal space etiquette

•  Little awareness of hunger/pain cold/needing 
the toilet

•  Difficulties with navigating rooms and avoiding 
objects (bumps into things)

•  Bumps into people
•  Poor muscle tone
•  A preference for deep pressure for example 

tight shoelaces or pushing their chin into people

Vestibular •  Dislikes playground equipment (swing/slide etc)
•  Difficulties in activities which include movement 

(sport)
•  Difficulties in stopping quickly or during an activity

•  Need for rocking, spinning swinging
•  Seeks opportunities for movement/ constantly 

moving/fidgeting

Reproduced by kind permission of the National Autistic Society
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Reproduced by kind permission of the National Autistic Society

Sensory	Sensitivities

Tool	2:	Strategies	to	address	need

System Hypersensitivity Hyposensitivity

Tactile •  Warn the child if you are about to touch 
them

•  Remember hugs may be painful rather than 
comforting!

•  Gradually introduce different textures
•  Allow individuals to complete activities 

themselves (e.g. hair brushing and hand 
washing) to allow them to regulate their 
sensitivity

•  Consider tight clothing e.g. leotards 
underneath clothing

•  Weighted blankets
•  Sleeping bags
•  Work with sand bag on lap

Visual •  Reduce fluorescent lighting
•  Sunglasses
•  Create a workstation
•  Use blackout blinds

•  Use resources which stimulate visual system 
e.g. light sticks

Auditory •  Shut windows and doors to reduce external 
sound

•  Prepare the child for noisy places
•  Ear plugs/ ear defenders
•  Walkman/iPod

•  Auditory Integration Therapy (see 
references)

•  Music therapy
•  iPod/walkman
•  Use visual cues to back up verbal 

information

Gustatory •  Allow opportunities  to taste lots of different 
things to aid sense development

•  Encourage children to ‘clean out’ mouth with 
water between mouthfuls  

•  Puree foods
•  Use ice pops to desensitise mouth
•  Introduce very small bites of portions

•  Allow opportunities  to taste lots of different 
things to aid sense development

•  Provide oral stimulation throughout the day, 
crunchy foods

•  Use vibration toys to stimulate the senses

Olfactory •  Use unscented detergents or shampoos
•  Refrain from wearing perfume
•  Make environment as fragrance free as 

possible

•  Use strong smelling objects as rewards
•  Use strong smelling objects to distract from 

inappropriate strong smells (faeces) for 
example scented playdough

•  Create a book of scents - match pictures 
to scented cotton wool for example lemon, 
coffee etc

Proprioceptive •  Threading activities
•  Lace boards
•  Allow the child to stand at end of line 

when lining up
•  Allow the child to sit on a stool instead of 

carpet

•  Position furniture around the edge of the 
room to make navigation easier

•  Put coloured tape on floor to indicate 
boundaries

•  Use arms length rule (you must be at least 
an arms length away from someone when 
speaking to them)

Vestibular •  Break down activities into small steps
•  Use visual clues for finish lines or stops in 

movement activities

•  Encourage activities which develop the 
vestibular system – swing, roundabout, 
rocking horse, see-saw, dancing
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Tool	3:	Sensory	profile

Build up a sensory profile of the child so that all adults who come into contact 
with the child are aware of their specific sensory needs. 

How	to	use:
Complete with at least two members of staff who know the child well. Discuss 
appropriate strategies for addressing the child’s sensory needs and disseminate 
this information throughout the school, particularly to those who work with the 
child on a regular basis.  
Put strategies into place.

Sensory profile 
 

Child Name:  
 
Fill in with at least two members of staff and review regularly.  
 
Tactile: 
Hypo sensitivities: 
________________________________________________________________
________________________________________________________________ 
Strategies: 
________________________________________________________________
________________________________________________________________ 
Hyper sensitivities: 
________________________________________________________________
________________________________________________________________ 
Strategies: 
________________________________________________________________
________________________________________________________________ 
 
 
Visual: 
Hypo sensitivities: 
________________________________________________________________
________________________________________________________________ 
Strategies: 
________________________________________________________________
________________________________________________________________ 
Hyper sensitivities: 
________________________________________________________________
________________________________________________________________ 
Strategies: 
________________________________________________________________
________________________________________________________________ 
 
 
 



35

Tool	4:	Use	resources	to	address	individual	need

There are many great resources available on the 
market which address sensory sensitivities. The further 
information chapter cites a number of websites which 
supply these resources. Some examples are outlined 
below:

Tactile: Stress balls, fidget toys
Visual: Light sticks, torch projectors
Auditory: Noisy toys, rain sticks
Gustatory: Vibration toys, food stuffs
Olfactory: Essential oils, smell books 
Proprioception: Weighted blankets/vests, fidget 
cushions
Vestibular: Exercise opportunities/ active lessons

Build up a ‘relax’ box which the child can have access 
to whenever he is feeling anxious.

Tool	5:	Low	arousal	environments

Low arousal environments (not to be confused with no arousal) work to reduce distractions for a child on the autism 
spectrum. Creating a calm environment which works to reduce anxiety can be an effective strategy for success. 
A low arousal environment will include measures such as clear table tops, equipment stored away in closed 
cupboards, clear walls excepts for notice boards and so on. Examples of low arousal environments are shown 
below.

While the images above are fantastic examples of low arousal classrooms, it is not always practical to recreate 
this in some school settings. The idea is to create a low arousal environment that is appropriate for your setting. For 
example, primary school classrooms are often full of colour with lots of pictures on the walls, objects hanging from the 
ceilings and lots of books and games on display. While this environment is appropriate for the learning needs of the 
majority of the children in the class, for children on the autism spectrum it can be over whelming, full of distractions 
and even anxiety provoking. Therefore, as is demonstrated in the images overleaf, consider if it is possible to create 
a low arousal area or work station where a child can retreat to if the main classroom becomes too much to bear.

Sensory	Sensitivities
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Tool	6:	Environment	checklist

This document allows you to give your school environment a “sensory audit”. It 
will focus your thinking on the vast number of potential distractors a classroom or 
school can have for a child with autism. Once you have recognised what these 
are you can work to reduce the number of distractors and consequently increase 
the potential concentration of the child you are working with. 

How	to	use:
Use a checklist for each environment the child works/engages in, classroom, 
hall, canteen etc. Once each area has been audited, allow time to make any 
changes needed to improve the child’s ability to focus on task.

Tool	7:	Coping	strategies

While it is important to reduce the potential for sensory distress a person on the autism spectrum may experience, 
it is also recognised that encounters with sensory stimuli are unavoidable in the ‘real world’. For example, a child 
who is hypersensitive to noise may well need to learn to use a vacuum cleaner. In this respect it is important to teach 
children appropriate coping strategies.

Coping	strategy	1: Sensory blocking 

Is the child able to learn skills which will enable them to block out distressing stimuli. For example, can he carry an 
iPod with him to use at times when noise becomes overwhelming?

Coping	Strategy	2: Self calming

This aims to stop the build up of arousal. It works in a similar manner to the emotional recognition we discussed in 
chapter 3. Teach the child to recognise increasing levels of sensory distress. When the child becomes agitated by 
stimuli, teach him to ask to leave the room.

Coping	strategy	3: Communication

Teach the child communication skills to enable him resolve problematic situations. For example, can he ask for a 
vacuum cleaner to be turned off or for a blind to be closed?

Sensory	Sensitivities
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Challenging behaviour can be one of the most difficult 
areas an education practioner has to address. It comes 
in all different forms and behaviours one professional 
finds challenging may differ entirely to those of another. 
Challenging behaviour can often arise as a result of 
anxiety and therefore working to reduce the anxiety a 
child is experiencing will assist in addressing challenging 
behaviour. Additionally, a child may present with 
challenging behaviour as a means of communication. 
Consider what the child may be trying to tell you through 
his behaviours.

Examples	of	challenging	behaviour	a	child	
with	autism	may	present	include:
  Physical behaviour towards himself, others or the 

environment e.g. hitting, kicking etc.
  Verbal e.g. swearing, screaming, repetitive 

questioning or echolalia (repetition of sounds and 
words he has just heard)

  Non-compliance
  Absconding
  Obsessions / rituals
  Pica (eating non-edible objects e.g. glue, sand)

These may all be behaviours you come across. Learning 
how to manage these behaviours will be crucial to 
ensuring the child you are working with is able to access 
school life, as well as ensuring that you are able to 
enjoy your job! 

The most effective way of managing behaviour is 
working in a proactive manner. This means having 
strategies aimed at reducing a targeted behaviour in 
place before the behaviour occurs. For example, if 
you know a child is likely to hit out during transition 
from class to lunch in an over-crowded corridor, allow 
him to transition five minutes earlier when the corridor is 
empty. Conversely, reactive strategies are those which 
come into force once a behaviour has occurred. In 
order to increase the likelihood of appropriate behaviour 
it is important to focus on regular reinforcement and 
acknowledgement of these appropriate behaviours 
while giving a ‘low arousal’ or deadpan response to 
behaviour you wish to eradicate. Through long term 
careful planning, the situations that can lead to outbursts 
can be reduced. There will however, be times when 
despite your best efforts you are faced with challenging 
behaviour. Try not to take these instances personally.

Behaviour	Management

Behaviour Management

     Top tips!
	 	Do	maintain	consistency	-	between	
teachers	and	situations

	 	Don’t	be	confrontational	-	avoid	
‘battles	of	will’	by	trying	to	create	
a	situation	where	the	child	doesn’t	
feel	like	they	are	‘losing’	if	they	
do	what	the	adult	asks.	

	 	Do	‘pick	your	battles’	wisely-	you	
can’t	address	every	behaviour	at	
once	so	decide	on	what	is	most	
important	first.

	 	Do	praise	small	steps,	participation	
and	attempts	to	‘get	it	right’.

	 	Do	have	realistic	expectations	and	
make	them	clear	to	the	child.

	 	Do	use	visual	cues	to	support	
spoken	language.

	 	Don’t	escalate	behaviour	by	
‘badgering’	the	child	but	allow	
some	space	and	time	out,	you	
may	both	need	it!

	 	Do	find	ways	to	have	fun	together.

	 	Do	recognise	your	own	stress	and	
find	ways	(and	time)	to	relax	and	
‘de-stress’.
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Tool	1:	Behaviour	Support	Plans	(BSP)

Behaviour support plans (BSPs) are important to ensure 
consistency across adults and situations. They allow for 
both proactive and reactive behaviour management 
strategies. They are specific to individual children 
and are aimed at reducing or replacing specific 
inappropriate behaviours with more acceptable 
ones. In order to do this, known motivators are used 
to consistently reward appropriate behaviour while 
inappropriate behaviours are met with a low arousal 
(dead pan) response.

How	to	use:	
With two or more members of staff who know the child 
well, work through the template filling in each of the 
sections. Ensure that all staff are aware of the BSP and 
use the strategies suggested. It is essential to maintain 
consistency across adults in the school setting in order 
for the child to progress. As such all adults who come 
into contact with the child must have access to the BSP 
and follow it. This includes dinner ladies, office staff 
and caretakers. Ensure the BSP is regularly reviewed 
and updated introducing new strategies that are 
appropriate as the child progresses.

Tool	2:	Motivator	assessments

In order for a child to be successful in class we need 
to find what motivates and rewards him. A child on 
the autism spectrum may not be motivated in the same 
way as his neurotypical peers. While other children 
in the class may find social praise rewarding, for a 
child on the autism spectrum this may not be sufficient 
and in fact may be unwelcome. Consequently, 
other motivators need to be established. A motivator 
assessment can help you to do this.

How	to	use: 
Fill out the questionnaire with at least one other 
colleague who knows the child. Once you have 
collated the results you will have a number of 
motivators at your disposal. Once these have been 
established they can be included on the behaviour 
support plan. Remember when working with a child 
with autism, some of their motivators may not be what 
we expect!  Some more unusual motivators can include 
tool catalogues, supermarket tokens and derelict cars! 
Try to work with this to improve success.

Behaviour	Management
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Tool	3:	STAR	charts

STAR charts are useful tools for both recording 
incidences of challenging behaviour as well as 
analysing behaviour occurrences. STAR is an acronym 
for Setting, Trigger, Action and Result.  

How	to	use:
Filling these out as is shown in the example will enable 
you to begin to recognise patterns in behaviour. 
For example, Ben always pinches staff when he is 
presented with an unplanned activity. Once behaviour 
patterns have been noted, you will be able to plan 
proactive behaviour management strategies which will 
aim to reduce the number of challenging behaviour 
occurrences.

Tool	4:	Weekly	STAR	charts

Weekly STAR charts are an extension of the above. 
They enable you to analyse specific behaviours 
over a whole week and the settings in which they 
occur. Again, once you are able to see patterns in 
behaviour, for example, Ben always runs away from his 
workstation before maths work, you are able to put into 
place proactive behaviour management strategies.

How	to	use:	
Select up to five target behaviours. It is important to 
identify very specific behaviours. For example, pinches 
staff member is far better than aggressive behaviour. 
Label each of these behaviours with a number. So 
for example, 1 is pinches staff member, 2 is spitting 
out the window, 3 is running away from workstation. 
Every time the child pinches, you will mark this on the 
table with a number 1. Complete this over the course 
of the week and identify patterns. Once completed 
discuss with staff any potential behaviour management 
strategies which can be put into place to address 
these behaviours and mark this down on the behaviour 
support plan.

Behaviour	Management
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Tool	5:	Child	debrief	cartoons

While it is important to ensure any incidences of 
challenging behaviour have been recorded, it is also 
essential to allow the child an opportunity to discuss 
the incident. In this way the child is able to gain further 
insight into what is acceptable behaviour and what 
went wrong in a given situation. It is important to 
ensure a child is given alternative appropriate ways to 
react. Child debrief cartoons allow you to do this.

How	to	use:
Sit down with the child at an appropriate time to 
discuss the incident. Allow the child to draw what 
happened, how he felt, what he did and so on. 
Discuss why this behaviour is unacceptable. Encourage 
the child to suggest alternative ways to respond to the 
initial trigger to the behaviour. Draw alternative ways 
to respond to future incidences. At regular intervals 
throughout the term, allow the child opportunities 
to discuss this to encourage the child to react 
appropriately in the future.

Only use once a child has calmed after an 
incident. Bear in mind this may be a considerable 
amount of time!  

Tool	6:	‘I	am	working	for’	charts

‘I am working for’ charts act as a visual reminder 
of what reward a child will receive once he has 
completed the work or activity set. They can also 
specify how long a child will need to work for before 
he receives a reward as is shown on the left. 

How	to	use:	
Offer the child a choice of what they would like to 
work for from a choice board of motivators. The 
number of choices offered will depend on the child’s 
level of understanding. For some children this may 
be two, for others, six. Once the child has made his 
choice the object is stuck onto the “I am working for” 
chart with Velcro. 

Initially teaching will focus on cause and effect. For 
example, I do some work, and then I get a reward, as 
is demonstrated in the picture.
At first rewards will need to be immediate and the work 
task will need to be short and simple, however, over 
time as a child understands the system, the time spent 
on the task can be increased as can the complexity of 
the task.

NB: The same format can be used for sitting and 
waiting. For a child on the autism spectrum the 
concepts of sitting or waiting (for example, waiting for 
all the children to get dressed for outside play) can be 
very confusing and frustrating. Allowing the child to 
see they will receive a reward if they do good sitting 
or waiting will motivate them to do so. It is important 
to note however, that the child may well need to be 
taught how to sit or wait appropriately.

Behaviour	Management
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Tool	7:		Token	Reward	charts

Tool	8:	Golden	tickets

Tool	9:	Motivator	puzzles

Token reward charts are useful when extending the amount 
of time spent on task before a reward is given. When using 
token reward charts it is advisable to start with only two tokens. 
As the child’s understanding of the reward system increases, 
more tokens can be gradually introduced until the child needs 
to receive 10 tokens before he receives a reward. (This is 
dependent on individual need – some children may only be 
able to work for two tokens before a reward is received.) 
Individualise these charts using pictures of favourite characters or 
toys as the tokens.

How	to	use:	
The child decides what he would like to work for. While the 
child is engaged in the task the teacher rewards him with a 
token. This maybe after every question is completed or after he 
has listened well. The reward schedule (the timings of when he 
is given a token) will vary from child to child. Again, initially 
while the child is learning how to use token rewards, tokens 
will need to be given very frequently and then gradually, as the 
child comes to understand the reward system, the time between 
receiving tokens can be extended. 

Another form of reward system is the use of ‘golden tickets’. They 
are particularly useful for improving self esteem as they focus on 
all the good behaviours and work a child carries out throughout 
the day rather than one specific target. It is a useful way to 
encourage staff to acknowledge all positive aspects of the child 
rather than just work tasks. In this manner the child will come to 
realise that he is rewarded for all good behaviours rather than 
just good work. Looking for opportunities to praise the child at 
any moment raises self worth and promotes success throughout 
school life.

How	to	use:	
Staff award the child with a star every time every time a good 
behaviour is observed. When the child receives three stars he is 
given a golden ticket. When the child has received 10 golden 
tickets he can choose something from the golden box.

Motivator puzzles work in a similar way to that of reward charts. 

How	to	use:
Cut up a copy of a picture of a motivator into appropriate puzzle 
pieces. The number of pieces you cut the puzzle into will depend 
on the understanding level of the child. The child receives a piece 
of the puzzle in the same way he would a token and each piece 
is stuck on to the existing picture of the motivator with Velcro. The 
motivator puzzle is intrinsically motivating as each time he receives 
a piece of the puzzle he is building up a picture of his favourite 
toy or activity. Once all the pieces have been received the child 
can have the toy or activity.

Behaviour	Management
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Tool	10:	Behaviour	boards

Tool	11:	Consequences	format

Tool	12:	‘Well	Done’	Books	

It is important to explain to a child explicitly what behaviour 
is acceptable and what is not acceptable. Behaviour boards 
assist you when doing this.

How	to	use:
Create a behaviour board where the left side is for appropriate 
behaviour and the right is for inappropriate behaviour. Use 
behaviours which are relevant to the child you are working and 
place them on the appropriate side of the board. The board is 
then placed in view of the child and he is referred to it when 
his behaviour begins to become unacceptable. Dependent on 
the level of understanding of the child, this could be done as 
an activity, discussing what is appropriate behaviour and what 
is not. Once completed,  place the board in view of the child 
and refer to it when necessary.

Explaining consequences to a child in a format that is relevant 
to them is important when attempting to reduce inappropriate 
behaviours. It is important to teach children on the autism 
spectrum that all behaviours have consequences. Good 
behaviours have positive consequences, inappropriate 
behaviours have negative consequences. Children on 
the autism spectrum need to learn they can choose what 
consequences they experience by choosing how they behave.

How	to	use:	
The format you use and way you teach this will be 
dependent on the level of understanding of the child you are 
working with. Here are some examples of consequences. 
Some children may need a Social Story™ to assist their 
understanding of consequences.

Ensuring a child feels valued in a school group and 
increasing self esteem is a powerful tool when both 
motivating a child and reducing inappropriate behaviour. 
Children on the autism spectrum can present with challenging 
behaviour when they feel overwhelmed by a task or feel 
they are not achieving in class. By building regular routines 
into the day where active participation, good work and 
achievement are recognised, pupils will begin to develop 
a sense of pride and self worth which can in turn be used 
as motivators. Some examples of these include certificates, 
‘show and tell’ sessions, displaying pupils’ work and ‘well 
done’ songs. ‘Well Done’ books enable a child to recognise 
their achievements throughout the day. 

How	to	use:	
Create a book from the template. Ensure staff fill it out every 
day and talk through it with the child. It is important to find 
specific examples for each of the areas, including on ‘bad’ 
days, to enable the child to develop a sense of achievement.

Behaviour	management
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Tool	13:	Magic	moments

‘Magic moments’ are another way of increasing self 
esteem and allowing a child to see the achievements 
they have made throughout the day.

How	to	use:	
Using the template provided create wall charts where 
children are able to write up their achievements in 
the magic moments area. For some children it will 
be appropriate for them to fill them in themselves, for 
others the teacher will need to write them up.

Tool	14:	Awareness	books

Another fantastic way of promoting self esteem is by 
enabling a child to recognise the positive aspects of 
their diagnosis. With parental permission you can work 
through the awareness book with the child and cover 
all their positive attributes.

How	to	use:	
From the templates provided, develop work books 
which match the needs of the child you are working 
with. Go through the books with the child highlighting 
their strengths as well as ways to manage difficult 
times.

Tool	15:	Target	boards	

Another tool for promoting success and appropriate 
behaviour is the use of a target board. It is important to 
start with small realistic goals, such as sitting quietly for 
five minutes. It is important that the focus is not on what 
the child can’t do or is doing wrong, but rather on the 
small steps toward achieving a specific goal. So for 
example, if we are looking to increase the amount of 
time Ben spends at circle time, we need to be praising 
behaviours such as good sitting, listening, still hands 
and so on. Once these smaller targets have been 
mastered, larger goals can be worked on.

How	to	use:
Decide on specific targets for the child to work on and 
write these into the target boxes. As the child achieves 
each one, tick it off or place a sticker, or something 
appropriate for the the child you are working with, in 
the box.

Behaviour	Management
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Tool	16:	Success	charts	

How	to	use:	
Choose three target behaviours and let the child 
choose a reward (from a choice board if necessary). 
The child is able to tick off each target he has met as 
he progresses through the day and he is rewarded for 
this. Use social praise alongside physical rewards so 
the child learns to enjoy the social interaction.

Success charts are another means of recording 
achievements through the day. It is important to praise 
the child frequently through interactions and ignore 
misdemeanours. For example, if the target is for Ben to 
sit quietly without holding anything, you should ignore 
the fact he is fidgeting with an eraser.

Behaviour	Management
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We are extremely grateful for the fantastic resources that have been submitted by the schools detailed below. 
Through the hard work and dedication of the staff involved we are able to disseminate good practice through the 
use of this book. 

To all involved - Thank you very much!

Freemantles	School is a special school for children and young people on the autism spectrum aged 4 to 19 in 
Surrey. Special	thanks	to	Sue	Stephens.
www.freemantles.surrey.sch.uk

Tools contributed: Behaviour tool 10.

Green	Wrythe	Primary	School is a mainstream primary in Sutton with a dedicated unit for children on the 
autism spectrum called the Rainbow Unit. Special	thanks	to	the	whole	team	at	Rainbow.
www.greenwrythe.org.uk 

Tools contributed: Behaviour tool 8.

Hamsey	Green	Infant	School is a mainstream infant school in Surrey. Special	thanks	to	Chris	
McClelland,	Helen	Smith,	Nikki	Mace	and	Tracy	Pickering.
www.hginfant.schoolwebbuilder.co.uk 

Tools contributed: Communication tool 19, Sensory tool 3.

Helen	Allison	School is a National Autistic Society school in Kent. It caters for children on the autism spectrum 
aged 5 to 19. Special	thanks	to	Jacqui	Ashton	Smith,	Pauline	Roland,	Frances	Edmonds	and	
Joanne	Neill.
www.autism.org.uk/helenallison 

Tools contributed: Imagination tools 2, 11 and 22  

Mossbourne	Community	Academy is a mainstream secondary school in Hackney. The school has a 
Resourced Provision for 15 pupils with autism. Pupils are fully included in all aspects of the Academy day and 
lessons and activities are differentiated to meet the pupils’ needs. Special	thanks	to	Sir	Michael	Wilshaw	
and	Christine	Evans.
www.mossbourne.hackney.sch.uk

Tools contributed: Imagination tool 18, Communication tools 2 and 18, Social Understanding tools 5 and 12, 
Behaviour tool 7.

Paddock	School is a special school with primary and secondary sites in Wandsworth. Special	thanks	to	
Peggy	Walpole	and	Debbie	Richards.
www.paddock.wandsworth.sch.uk 

Tools contributed: Imagination tools 1, 6 and 16, Communication tool 11.

Contributors

Contributors:
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Radlett	Lodge	School is a National Autistic Society school in Hertfordshire. It caters for children on the autism 
spectrum aged 4 to 16. Special	thanks	to	Lynda	Perry,	Jo	Galloway,	Michelle	Mobey,	Jody	
Brown	and	Siobhan	Reid.
www.autism.org.uk/radlett 

Tools contributed: Imagination tools 7, 10 and 16, Communication tools 6, 16 and 17, Social Understanding tools 
3, 4 and 7 Behaviour tool 13.

St	Michael’s	C.E.	Primary	School is a mainstream primary school in Wandsworth.  Special	thanks	to	
Ann	Marie	Grant,	Rita	Ward	and	Pippa	Johnson.
www.stmichaels.wandsworth.sch.uk

Tools contributed: Communication tools 4 and 5 Behaviour tools 12 and 15.

Swiss	Cottage	School is a specialist SEN school in Camden. It caters for children between the ages of 2 and 
16. Special	thanks	to	Sandra	Garrett.
www.swisscottage.camden.sch.uk 

Tools contributed: Communication tool 21, Behaviour tool 16.

The	Puzzle	Centre is a specialist centre for early intervention with pre-school aged children with autism in 
Buckinghamshire. It caters for children aged 2 to 5. Special	thanks	to	Alex	Stanyer	and	Lesley-Ann	
Martin.
www.puzzlepreschool.co.uk

Tools contributed: Communication tools 12, 20 and 22. 

The	Education	Support	Service at The National Autistic Society provides a specialist support service for 
people on the autism spectrum aged 3 to 19 and those working with them, in a range of educational settings. 
Extra	special	thanks	go	to	Alice	Stobart.
www.autism.org.uk/education

Contributors
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spectrum disorder. London, The National Autistic Society

Sainsbury, C. (2000). Martian in the playground. Bristol: Lucky Duck Publishing
South Gloucestershire Council. (2005). Guidelines for working with children with autism spectrum disorders at 
Foundation Stage and Key Stage 1. London: The National Autistic Society

South Gloucestershire Council. (2005). Guidelines for working with children with autism spectrum disorders at 
Foundation Stage and Key Stage 1. London: The National Autistic Society

South Gloucestershire Council. (2005). Guidelines for working with children with autism spectrum disorders in Key 
Stages 3 and 4. London: The National Autistic Society

Stobart, A (2009) Bullying and autism spectrum disorders: a guide for school staff. London, The National Autistic Society

The National Autistic Society (2009) Autism spectrum disorders: a resource pack for school staff. London, The 
National Autistic Soicety

Thorpe, P. (2009). Moving from primary to secondary school: how to support pupils with autism spectrum disorders. 
London: The National Autistic Society

Thorpe, P. (2009). Understanding difficulties at break time and lunchtime for pupils with an autism spectrum disorder: 
a guide for school staff. London: The National Autistic Society

Wing, L (1996) The Autistic Spectrum: a guide for parents and professionals. London, Constable and Robinson
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Social	skills	and	behaviour

Baker, J. (2003). Social skills training for children and adolescents with Asperger syndrome and social 
communication problems. KS: Autism Asperger Publishing Company
A useful guide for social skills training groups. Includes session plans appropriate for key stages 2 and 3.

Barratt, P. Joy, H. Potter, M. Thomas, G. and Whitaker, P. (2003) Circle of Friends: A peer based approach to 
supporting children with autistic spectrum disorders in school. Leicestershire County Council, Leicester.

Dunn Buron, K. (2003). When my worries get too big: a relaxation book for children with autism spectrum disorders. 
KS: Autism Asperger Publishing Company

Dunn Buron, K. and Curtis, M. (2003). The incredible 5-point scale. KS: Autism Asperger Publishing Company

Gammeltoft, L. and Nordenhof, M. (2007). Autism, play and social interaction. London: Jessica Kingsley Publishers
A guide to helping children build their communication and social skills through play.

Gray, C. (2002). My Social Stories book. London: Jessica Kingsley Publishers
A resource containing 150 Social Stories for common social situations and guidelines for producing individualised 
Social Stories.

Howley, M. and Arnold, E. (2005). Revealing the hidden social code: Social Stories™ for people with ASD. London: 
Jessica Kingsley Publishers
Useful examples and advice on producing tailor-made Social Stories for older children and adolescents.

Knott, F. and Dunlop A.-W. (2007). Developing social interaction and understanding: a resource for working with 
children and young people with autistic spectrum disorders. London: The National Autistic Society

Painter, K. (2006). Social skills groups for children and adolescents with Asperger’s Syndrome: a step-by-step 
programme. London: Jessica Kingsley Publishers

Patrick, N. (2008). Social skills for teenagers and adults with Asperger syndrome. London: Jessica Kingsley 
Publishers
A resource aimed to increase understanding of common social scenarios, and strategies for appropriate responses. 
Suitable for key stages 3 and 4.

Simmonds, J. (2003). Seeing red. MN: New Society Publishers
Improving anger management for children on the autism spectrum. Suitable for key stages 1 and 2.

The National Autistic Society (2010) Social Eyes London: The National Autistic Society.

Whitaker, P. (2001). Challenging behaviour and autism: making sense – making progress. London: The National 
Autistic Society

Recommended	reading
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Explaining ASDs to other pupils

Hannah, L. (2007). My friend Sam: introducing a child with autism to a nursery school. London: The National 
Autistic Society
Explains autism in terms that very young children will understand. Suitable for nursery and reception.

Lears, L. (1998). Ian’s walk. IL: Albert Whitman A story book that helps children gain an insight into ASD. Suitable 
for key stages 1 and 2.

Peters, C. (2007). That’s not fair! Explaining autism to very young children. Leicester: Leicester City Council
Explains autism in terms that very young children will understand. Suitable for nursery and reception.

Telmo, I. (2004). Play with me: including children with autism in mainstream primary schools. London: The National 
Autistic Society
A story book about understanding differences and playing with children who have social difficulties. Suitable for 
reception and key stage 1.

Veenendall, J. (2008). Arnie and his school tools: simple sensory solutions that build success. KS: Autism Asperger 
Publishing Company.
Covers appropriate tools and strategies to help classroom peers understand and address sensory processing 
difficulties. Suitable for key stages 1 and 2.

Government guidance

Inclusion Development Programme Primary and Secondary: Supporting pupils on the autism spectrum
www.standards.dcsf.gov.uk
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Useful	websites:

The National Autistic Society
www.autism.org.uk 

General resources:
www.senteacher.org

www.specialdirect.com

Communication:
www.pecs.org.uk

Social Understanding:

www.thegreycenter.org

Free Symbols:
www.do2learn.com

www.enchantedlearning.com

www.pdictionary.com

www.usevisualstrategies.com

Traded symbols
www.widgit.co.uk

www.makaton.org

Sensory resources:
www.sensetoys.com

www.thenoveltywarehouse.com

www.sensoryplus.co.uk

www.hawkin.com

www.tickseed.co.uk

www.kapitex.com

www.specialneedstoys.com

www.sensory-direct.co.uk

www.backinaction.co.uk

www.thesensorycompany.co.uk

www.rompa.com

Auditory Integration Training
www.light-and-sound.co.uk 

Further	information	and	support
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